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Introduction

The 2004 reauthorization of the Individuals with Disabilities 
Education Act, renamed the Individuals with Disabilities Education 
Improvement Act (IDEIA), contains various provisions that relate to the 
academic performance and classroom conduct of students with disabilities. 
These legislative provisions will have a significant impact on the roles and 
responsibilities of school personnel in Virginia.  In response to this 
legislation, the Virginia Department of Education formed committees to 
examine various aspects of IDEA 1997 and IDEIA 2004.  Our committee 
was charged with addressing those legislative provisions that relate to 
student behavior that impedes the teaching/learning process.  The 
information contained in this booklet grew out of a series of discussions 
on evidence-based practices for dealing with student behavior problems 
and is intended to emphasize information already available.  Committee 
members included parents, school administrators, psychologists, general 
and special education classroom teachers representing the public and 
private sectors, university researchers, teacher educators, and mental 
health and other community agency personnel (see Appendix A).  
Subcommittee members responsible for authoring the original version of 
this booklet included: 
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In developing behavioral intervention plans, IEP teams should take into 
account gender, ethnic, cultural, and linguistic differences among 
students.

 Most authorities agree that it is usually ineffective and often 
unethical to use punishment as the only means of addressing student 
misconduct.  With functional assessment, the emphasis is on teaching 
students new skills with which to become more effective and efficient 
learners.

 The success of an intervention plan rests on the student’s 
engaging in the appropriate behavior without continued external 
support. Accordingly, teams may need to incorporate strategies to 
promote the maintenance, durability, and longevity of appropriate 
student behavior.  One strategy is to teach peers to prompt and reinforce 
the positive behavior of classmates; another is to instruct the student to 
use self-management, self-talk, and/or self-cueing. 

In some cases, supplemental aids and supports may be necessary 
to help the student to maintain the appropriate behavior.  For example, 
the student may need to work with classmates to satisfy a need for peer 
attention in appropriate ways.  Supports may also include curricular 
modifications to decrease a student’s avoidance of academic situations  
or instruction to increase the student’s verbal skills and ability to 
respond appropriately to stressful situations. 

8.  Evaluate Fidelity in Implementing the Plan 

It is especially important that the IEP team monitor the accuracy 
and consistency with which the intervention plan is implemented.  
Otherwise, it will be impossible for the team to distinguish between a 
flawed intervention and a potentially effective intervention that was 
poorly implemented.  To do so, the team might spell out the various 
components of the intervention plan, along with the individual(s) 
responsible for its implementation.  Then, a checklist of steps or a 
script—a step-by-step description of the intervention and its application, 
can be developed for each person responsible for implementing the plan.  
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9.  Evaluate the Effectiveness of the Intervention Plan 

 A second evaluation procedure should be developed to evaluate 
changes in the behavior itself.  Initial or baseline information can serve 
as a standard against which to judge any changes in behavior. 
Evaluating the effects of the intervention will yield data upon which the 
team can judge future changes in the intervention plan. Subsequent 
review of the data collected on student behavior can help to determine 
the effects of the intervention across time.  In many cases, it is 
appropriate to collect data on changes in both the inappropriate behavior 
and the replacement behavior.  Collecting these data allows the IEP 
team to more closely evaluate the effectiveness of the intervention plan. 

10.   Modify the Intervention Plan 

IDEA states that a behavioral intervention plan must be reviewed 
and revised whenever the IEP team feels that an adjustment is 
necessary.  The circumstances that may warrant such a review include 
the following: 

The student no longer exhibits problems in behavior and the team 
terminates the plan. 

The situation has changed and the plan no longer addresses the 
student’s needs. 

The IEP team determines during a manifestation determination 
review that the behavior intervention strategies are inconsistent with 
the student’s IEP or placement. 

The original plan is not producing positive changes in the student’s 
behavior.

In the end, the process of functional behavioral assessment is not 
complete until we see meaningful changes in student behavior. 









Appendix B 

Selected Readings on Functional Assessment 

The following references served as the basis for this monograph and 
represent useful sources of additional information on functional behavioral 
assessment and behavioral intervention plans. 

Alberto, P. A., & Troutman, A. C. (2006).  Applied behavior analysis for 
teachers (6th ed.).  Upper Saddle River, NJ:  Merrill/Prentice-Hall. 

Cartledge, G., & Loe, S.A. (2001). Cultural diversity and social skill 
instruction. Exceptionality, 9 (1&2), 33-46. 

Chandler, L. K., & Dahlquist, C.M. (2006). Functional assessment: 
Strategies to prevent and remediate challenging behavior in school 
settings (2nd ed.).  Upper Saddle River, NJ: Pearson/Merrill 
Prentice Hall. 

Conroy, M. A., Clark, D., Gable, R. A., & Fox, J. J. (1999). Building 
competency in the use of functional behavioral assessment. 
Preventing School Failure, 43, 140 - 144. 

Crosby, S., Jolievette, K., & Patterson, D. (2006). Using precorrection to 
manage inappropriate academic and social behaviors. Beyond
Behavior, 16, 14-17. 

ERIC/OSEP Special Project. (1999). Positive behavioral support. 
Research Connections in Special Education, 4, 1 - 8. 

ERIC/OSEP Special Project. (1997). School-wide behavior management 
systems. Research Connections in Special Education, 1, 1 - 8. 

Gable, R.A., & Van Acker, R.  (2003). Sometimes, practice makes 
imperfect:  Strategies for addressing the automaticity of 
challenging behavior. Education and Treatment of Children, 24,
476-489.
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Gable, R. A., Hendrickson, J.M., & Van Acker, R. (2001). Maintaining the 
integrity of FBA-based interventions in schools. Education and 
Treatment of Children, 24, 248-260.

Kerr, M. M., & Nelson, C. M. (2006). Strategies for addressing behavior 
problems in the classroom (4th ed.).  New York:  Macmillan. 

Lane, K.L., Gresham, F.M., & O’Shaughnessy, T.E. (2002). Intervention 
for children with or at risk for emotional and behavioral disorders.
Boston: Allyn & Bacon. 

Nelson, J. R., Roberts, M. L., & Smith, D. J. (1998). Conducting
functional behavioral assessments: A practical guide. Longmont, 
CO: Sopris West. 

Nichols, P. (2000). The role of cognition and affect in a functional 
behavioral analysis. Exceptional Children, 66, 393 - 402. 

O’Neill, R. E., Horner, R. H., Albin, R. W., Sprague, J. R., Storey, K., & 
Newton, J. S. (1997). Functional assessment and program 
development for problem behavior: A practical guide (2nd ed.). 
Pacific Grove, CA: Brooks/Cole. 

Payne, L. D., Scott, T. M., & Conroy, M. (2007). A school-based 
examination of the efficacy of function-based intervention. 
Behavioral Disorders, 32, 158-174.

Scheurermann, B. K., & Hall, J. A. (2008). Positive behavioral supports 
for the classroom. Upper Saddle River, NJ: Pearson/Merrill 
Prentice Hall.

Scott, T. M. (2001). A schoolwide example of positive behavioral support. 
Journal of Positive Behavior Interventions, 3, 88 - 94.

Scott, T.M., Nelson, C.M., Liaupin, C.J., Jolivette, K., Christle, C. A., & 
Riney, M. (2002). Addressing the needs of at risk and adjudicated 
youth through positive behavior support: Effective preventive 
practices. Education and Treatment of Children, 25, 532-551. 
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Skiba, R. J., & Peterson, R. L. (2000). School discipline at the crossroads: 
From zero tolerance to early responses. Exceptional Children, 66,
335 - 347. 

Townsend, B. (2000). The disproportionate discipline of African 
American learners: Reducing school suspensions and expulsion. 
Exceptional Children, 66, 381 - 391. 

Umbreit, J., Ferro, J.B., Liaipin, C.J., & Lane, K.L. (2007). Functional 
behavioral assessment and function-based intervention: An 
effective, practical approach.  Upper Saddle River, NJ: 
Pearson/Merrill Prentice Hall. 

Walker, H. M., Colvin, G., & Ramsey, E. (2004).  Antisocial behavior in 
school:  Strategies and best practices (2nd ed.). Pacific Grove, CA: 
Brooks/Cole.

Witt, J.C., Daly, E.J., & Noell, G.H. (2000). Functional assessments: A 
step-by-step guide to solving academic and behavior problems.
Longmont, CO: Sopris-West. 

Yesseldyke, J., & Christenson, S. (2002). Functional assessment of 
academic behavior: Creating successful academic environments. 
Longmont, CO: Sopris-West.  
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Pat Abrams, Virginia Department of Education
Patricia Bickley, T/TAC Virginia Polytechnic Institute and State University 
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Carolyn Lamm, Prince William County Public Schools 
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Jennifer Peers, Parent 
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Sandy Wilberger, T/TAC Virginia Commonwealth University  
Shirley Wiley, T/TAC Virginia Commonwealth University 
Pat Woolard, T/TAC Old Dominion University
Kim Yanek, T/TAC Old Dominion University 
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The following people contributed to subsequent editions of this booklet: 
Pat Abrams, Virginia Department of Education
Robert A. Gable, Principal Investigator, T/TAC Old Dominion University 
Emma Henley, Virginia Department of Education 
Irene Walker-Bolton, Virginia Department of Education
Pat Woolard, T/TAC Old Dominion University

Note: The original version of this document was reviewed for consistency with the Individuals with 
Disabilities Education Act (P.L. 105-17) by the U.S. Office of Special Education Programs.

Production of this monograph was made possible by funds from the Virginia Department of Education and 
a grant from the U. S. Department of Education, grant number H237T60005.  The Center for Effective 
Collaboration and Practice: Improving Services for Children and Youth with Emotional and Behavioral 
Problems is funded under a cooperative agreement with the Office of Special Education Programs, Office 
of Special Education and Rehabilitative Services, U.S. Department of Education, with additional support 
from the Child, Adolescent, and Family Branch, Center for Mental Health Services, Substance Abuse and 
Mental Health Administration, of the U.S. Department of Health and Human Services. 
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